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The Grasshopper and the Ghost

AIn March, a little grasshopper named John wal
walking in Logan Canyon. He saw a ghost
flying down the river. He was afraid that the
3K2al ¢2dAd R 3ISH KAYOD
run home and hide. He ran to his house and
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A Just then, the ghost flew into the house and
t221SR I NRPdzyRd | S &l ]
KSNB o L 0KAY]l LOQff 2
GKS fAGGES 3ANY &aaK2LILY
Sy2dzaAK® ¢KSe& 2dzYLISSR
The ghost flew away and never came back.
The grasshoppers were happy because they
had scared the ghost.
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Question 1

2Kl GQa GKS AyAlGALFGAY3

a) In March, a little grasshopper named John
was walking in Logan Canyon.

b) He saw a ghost flying down the river.

)l § (K2dzAKGEX LQR o6S8did

d) Just then, the ghost flew into the house and
looked around.

Question 2

A How many complete episodes are there in this
story?

a0
b) 1
c) 2
d) 3
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Question 3

Which of the following utterances is a
complication?

a{ Y alFARY vdAOlzZ f S

b)l S éI-AI?Z ariQa yiaos |
LQtt aduleod

¢)The big g[a§shopper and thg little grasshgppe
2dzYLISR dzZLJ ' yR eSff SR

Question 4

How many clauses are there in the following
sentence: He ran to rjis house and said to his
O0A3 ONRBRUKSNI {lYZ a¢K

a)l

b)2

c)3

dy

Question 5

What type of comQIex sentence js the foIIOV\A/in,g:
{FY aFARX vdzAOl1ZXZ f Su¢
a)Adverbial clause
b)Relative clause
c)Coordinated clause
d)Clausal complement
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A Accounts of real or imagined events

A 5 Critical Aspects
1 Agent actions directed toward goals
T Sequential order is established and maintained
1 Causal relationships

1 Consistent with welestablished patterns of
discourse

1 Perspective

ACognitivelinguistic benefits

i Complex ideag complex language

T Complex cognitive processing
ASocial benefits

i Personal narratives and peer interactions
A Academic benefits

i Classroom listening

I Reading comprehension

Reading Standards for Literature ]

ey 0483 303 Dl

Comprehension of details, retell " [
stories with attention to =
macrostructure elements, main ideas

Cratand Stucters:

Comprehend, use new -
.. vocabulary to identify
internal response,
describe story,
character perspective
Ieegation o Ko s

“|" Describe pictures in stories related " 2727
to story details, macrostructure, |

compare and contrast -

Luva of ot Complnty
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[ —————

More focus on detail in f..... o
stories, morals,
inferencing

“Learning vocabulary from
context, knowledge of
vocabulary to distinguish
between, compare and
contrast, knowledge of
oyl anguag

9/16/2011

" Describe illustrations, inter-
. extual ties, compare & contrast.

ng ana Compiesty

P L s S ey Comprehension of
B e —_ - literature 5

AScripts
APersonal narratives
AFictional narratives

The Language of Narration

A Macrostructure - Story Structure
i Episode Structure (Story Propositions)
1 High Point Analysis
A Microstructure i Language Structure
i Elaborated Noun phrases
i Conjunctions
T Sentence Complexity (dependent clauses)
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Story Grammar Elements
(propositions)
A Setting [time and place]
Anitiating Event [take off]*
A Internal Response [feeling]
A Plan [thought]
A Attempts [Actions]*
A Consequence [landing]*
A Reaction/Ending [wrap up]

High Point Analysis - Labov

A Abstract/Introducer i (Initiating Event)
AEvent or problem that starts the story
A Orientation
ABackground and setting
i (Attempts)
A Evaluation (emotion) i (Int Resp, Reaction)
A Resolution i (Consequence)
AcCodai (Ending)

Last year, some robbers entered the
Chicago Bank & Trust. They demanded
money and started shooting their guns in the
air. Wonder Woman happened to be driving
by when she heard shots coming from the
bank. She was afraid the customers would
get hurt. She decided to change into her
Wonder Woman suit and get over there.
She climbed up the back wall of the bank
and went into an upstairs window. Once she
got into the bank, the robbers started
shooting at her.
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She used her magic arm bracelets to knock
away the robbersoé bul
her magic lasso to round them up until the
police came. The police came and took the
robbers to jail. The bank employees were
grateful to Wonder Woman for saving their
lives. Once again, Wonder Woman saved
the day and showed that crime does not

pay.

A Coordinated Clauses
i FANBOYS
A Subordinating (adverbial) conjunctions
i Before she ate the porridge, Goldilocks
made sure nobody was home.
T You have to sneak up behind the rabbit if you
want to catch him.

Alnfinitives
i | stopped to look at the giant elephant.
T 1 want you to go back there to see that
elephant.
A Clausal Complements
ilknewyou couldndét stay
long.
A Relative Clauses

1 Subjective - The boy who told on you got in
trouble at recess.

1 Objective - | saw the boy who told on you.

«®
OaklandSchools

Learning today. Transforming tomorrow. 7



Ron Gillam, Ph.D. 9/16/2011

Alnfinitives
1 | stopped to look at the giant elephant

i 1 want you to go back there and see that
elephant.

A Clausal Complements
ilknewyou coul dndét stay
long.
A Relative Clauses

1 Subjective - The boy who told on you got in
trouble at recess.

1 Objective - | saw the boy who told on you.

Literate Language
(scholarly)
AElaborated Noun Phrases
Aési x mean and ugly ro
AMental and linguistic verbs
i knew, felt like, thought, decided to,
sai deé
AAdverbs
T When, after, because, if, since

Write your own story

A Initiating Event

A Internal Response
APlan

A Attempts

A Complication

A Consequence

A Reaction/Ending
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Cultural Similarities

A Structural organization
1 Similar patterns of narrative schema (story
grammar elements) across language and
cultural groups

T (Berman & Slobin, 1994; Gillam, Fargo,
Petersen & Davis, in preparation; Mufios,
Gillam, & Pefia, 2003).

Cultural Differences

A Reference cohesion

A Evaluative elements

A Contexts for use

A Moral code

A Autonomy and self-determination
A Aggression

A Emotional expressiveness

Development

A Text Structure

i Basic Episodes: 3-4

T Complete Episodes: 4 - 5

T Complex Episodes: 6 - 7

T Writing trails behind speaking until 10 or 11
A Sentence Structure

T Temporal and Causal relations: 3 - 4

T Complex sentences: 4 - 5

i Literate Language: 5-7
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Children with Language Impairments

ANarrative Comprehension Difficulties
1 Critical elements and gist understanding

i Drawing inferences
AlLaing and Kamhi, 2002

Children with Language
Impairments

AMacrostructure Difficulties
1 Greater variability across stories

1 Incomplete references to characters and
story contexts

1 Fewer story grammar propositions
i Lower holistic scores

Children with Language Impairments

AMicrostructure Difficulties
T Vocabulary
i Complex sentences
I Grammaticality
T Reference
T Conjunctions
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Assessment Process

Aldentifying children with impairments
ADetermining what they need help with
AMeasuring rate of change

Why assess narration?

A Assesses the ability to integrate
knowledge across language domains.

AReliably differentiates between LI and non-
LI

A Leads to socially and educationally-
relevant goals.

Test of Narrative Language

A Components of Language - Language Use
A Formats:
i Script-like stories (no picture cues)
i Personal narratives (sequence pictures)
i Fictional narratives (single picture of a scene)
A Modality:
i Comprehension (literal and inferential questions)
i Oral Narration
A validated against language sample analysis
i .78 correlation with story grammar analysis
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Scoring
A No transcription - scored while listening to
audiotapes
A Comprehension vs. Production
A Macrostructure and Microstructure
elements
A Scores
T Narrative Comprehension
i Oral Narration
T Narrative Language Index

Test of Narrative Language

ANo Picture Cues - McDonalds Story
i Comprehension
AExaminer tells a script-like story
Aunsolved problem at the end
Asolve problem
A respond to literal and inferential questions

Test of Narrative Language

ASequenced Pictures
1 sequence of 5 pictures
1 Examiner reads a story

T Child answers literal and inferential
questions about the story

«®
OaklandSchools

Learning today. Transforming tomorrow. 1 2



Ron Gillam, Ph.D. 9/16/2011

Sequenced Pictures

A Story Creation

1 Sequence of 5 pictures about a boy who is
late for school.

1 Child creates a story.

Test of Narrative Language

A Single Picture Format

i Fantasy picture about a dinosaur in a cave.
T Examiner tells a story
1 Child answers literal and inferential questions

Sensitivity and Specificity

.92

A Sensitivity

.87

A Specificity

A Positive Predictive Value = .88
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Narrative Samples and Analyses

9/16/2011

Narrative Samples

1 Frog Stories
ARetelling

http://www.saltsoftware.com/training/elicitation/fro
gStories/
AStory generation

i Single Scene Picture
Awith a clear problem
Awithout a clear problem

Qe Frog Too Many
by Marcor and Marianna Mayer

£ mn-ulhﬁ o e ey el e e e
rices S Be was 8 15 & oy, g and tha s lisd 1 15 1o,
s e i g e i e

The by s hes 1 1o A et o i pats Sn said, “This s my e de
frog”

Tha g g s T o ik ™
Thar g frog B (8 o3 15, Tha Il g 500, "D, BLERT

The bay pikd u e s rog ar sedided the big ¥og, “Thal was 3 very mean |

The bay's s oo bim et 10 play. The v rogs rode fogether on e
e Bkttt i frg sl ' e S e o
Th bay, whe e draseod up 1k o pra,lod
The B o Taugh nobody was 160K 50 1 Kioksd 1 115 o o8 51 e
s back.

e e ars oot ol g g e e et ot e
They ware st angry ot e big fog for be rag ngan.
Thn Bayled mnnalmanmuwlwn Tanaa

it thorm, Th b

Wikt o 1980 g all e rft

i 1ot .
Tha i 3 e oyl Tl R w1y T o o way
used  be. The fur s oy o h g o gt
T e e e T shoched o what e s o 3 e b
rog get there? Arel wher was lrelllllr'

. 51 T 0 1 B 330 T 0 VR0 W55, Tty 1 81

o 50 705 anytans. The bay was 56 53 ha began 1o cry 3
ke e Th o o Scry forwnat o nac e
Whan v e Hs
Than ey e & naise out e winGow. It scunded 15 1]
e e frog jumped theough the cpen wivdow: Everyans was

g

5 o Tl 570 g
Tha b o i

o G b |

o i g |

7 15 g . Evryrs o |
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Transcribe the story into T-units or
C-units

Segment into utterances that contain an
independent clause plus its modifiers.

Gunits can be incomplete

For example:

i¢KS R23 &a1SR KAYZ &2 KSNB
i ah @SN (G KSNBdh

ibhKE 211 &®¢

T/Gunits can be single clause utterances
For example
i John wanted that ball.
T Susan wanted it too.

A If a subject is stated or restated after the
coordinating conjunction segment the utterance
just before the conjunction

i John was yelling. And Susan was laughing at him.

A If no subject is stated after the coordinating
conjunction, do not segment the utterances until
the next main clause appears

i Susan was laughing and crying at the same time . John
O2dzA RYQu dzyRSNAGFYR GKIFGo®
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A Subordinating conjunctionMy dog jumped on her
becauseshe wanted to.

A Adverbial clause My dog jumped on heright after

she came in
A Clausal complement She thought] don't even like
dogs

A Relative clauseThe dogthat my brother found
jumped up on my friend.
A Infinitives- My dog likego jump up on people.

A Once upon a time there was a boy. A boy got
box. He opened the box. He saw a little frog.
But the big frog don't like him. He said, "I
R2ydid tA1S &2dzpé¢ ¢KS
was mean with the boy. He dressed like a
captain. A turtle he was behind him. The big
frog don't like him. The frog kicked the little
frog. He hurt him. He's crying.

Al yR GKSy GKS o62& al Al
0S50l dzaS 82dzdNB o0F R® |
the frog he kick the frog in the water. Now the
6028 KS Al ARI b2 KSNBQ3
do that? The people kept looking everywhere
because they can't find the frog. And the boy
was very sad. The boy was crying. But he not
1y2¢6 Al LGUE | FNRA3
fldZAKSRd |1 SQ&a 3I2Ay3I |
because how can he be mad?
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A Length

i Total # Words: 147

1 # C-units: 23 MLU-W 6.39
A Sentence Level

T % ungrammatical (11): 48%

i Subordination Index (27 clauses): 1.17
A Text Level

1 Elements present or missing

AEBP

A Therapeutic discourse

A Intervention
ACLIP (Tier 3)
ABillingsley, SLIP (Tier 2)
ABridger (Tier 1)

A Suggestion/pulling it together

Definition of Language

Language involves the ability itategrate
knowledge of phonology, morphology, syntax,
semantics, and pragmatics to create sentenceg
and texts(ASHA Committee on Language, 1983).

«®
OaklandSchools

Learning today. Transforming tomorrow. 17



Ron Gillam, Ph.D. 9/16/2011

A Most children who are identified as LI in
kindergarten do not recover.
i ContiRamsden & Botting (1999)
A1 yearc 8%
A4 years 12%
i Johnson, et al. (2009)

A 20 years; problems in cognition,
communication and language,
i Lower occupational status

What is EBP?

A Evidence-based practice is the conscientious,
explicit, and judicious use of current best
evidence in making decisions about the care of
individual patients by integrating individual
clinical expertise with the best available external
evidence from systematic research.

A Adapted from ASHA (2004).

A Systematic Reviews (Cirrin & Gillam, 2008; Petersen, 2010)

A Randomized Clinical Trial (Gillam et al., 2007, Loeb et al.,
2008, Gillam & Loeb, 2010)

A Parallel groups study (Gillam, Gillam & Reece, under review,

A Repeated measures study (Gillam & Gillam, in preparation)

A Single subject design study (Petersen et al., 2010)

A Classroombased, pretest/post-test comparison study
(Gillam, Olszewski & Gillam, in preparation)
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A Petersen, D.B., (2010). A Systematic review o
narrativebased language intervention with
children who have language impairment.

A Narrative interventiong
1 oral narratives as a medium

1 languagerelated features of narratives are
modeled by the clinician and practiced by the
participant.

A 3 Prepost (no comparison group)

A 2 Multiple Baseline Design

A 1 Twogroup, Timeseries Design

A 2 Nonrandomized Comparison Studies

A2 RCTs (Klecaikker, Flahive & Fleming, 1997;
Gillam, et al, 2008)

Quality

A 2 with 6/8 appraisal points
A 2 with 7/8 appraisal points
A 1 with 8/8 appraisal points

A Narrative macrostructure
Moderate to large effect sizes .73 to 1.57

No clear connection between effect size and
type of procedures or materials

A Narrative microstructure
Negative to large effect sizes97 to 1.33

Larger effect sizes for studies that measured
change on specific targets
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A Intervention with repeated story retellings and
a focus on story structure is likely to facilitate
moderate improvements in narrative
macrostructure.

A Studies that implemented intervention for 320
total minutes or longer reported moderate to
large effect sizes.

A Story Modeling for macrostructure elements (Gillam et al.,
2008; Fey et al., 2005; Westerveld & Gillon, 2008)

A Visual/Graphic organizers (Hayward and Schnieder, 2000;
Nathanson et al., 2004; Gillam et al., 2008)

A Pictography ; Child/clinician drawings (Ukrainetz, 1998;
2005)

A Independent story generation  from single scenes
(Westerveld & Gillon, 2008)

A Language Facilitation Strategies (Gillam et al., 2008; Fey et
al., 2005; Westerveld & Gillon, 2008)

A Story Modeling; single photos, wordless picture books

A Visual/Graphic organizers (Nathanson et al., 2004)
A child/clinician drawings (Ukrainetz, 1998; 2005)
A Cotelling

A Comprehension Checks
A Multiple Retelling

A Parallel Stories

A Independent Story Generation
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A Lexical and grammatical forms for describing
individual events

A Knowledge of narrative structure

A Elaboration of individual events within
narrative structures

A Literate means for connecting thematically
related sets of events

A Strategic selection of discourse options

A Basic Story Grammar Elements
A Complete Episodes
A Complex Episodes

A Literate Language
1 Coordinating Conjunctions
1 Subordinating Conjunctions
i Mental and Linguistic Verbs
T Adverbs
i Elaborated Noun Phrases

«®
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A Phase 1: Telling a Basic Story
APhase 2: Elaboration of Basic Stories
A Phase 3: Becoming Independent Storytellers

Phase |

Explicit Instruction of Story Elements
A Key Teaching Phrases, icons, story modeling
A Cotelling
A Story Element Bingo
A Parallel Story Development with Icon Grid
A Parallel Story Retelling with icons/without icons
Comprehension Literature Unit
Mushroom in the Rain

Phase 1: Teaching a Basic Story

A Setting [time and place]
A Initiating Event [take off]*

A Internal Response [feelings]
APlan [thoughts]

A Attempts [Actions]*

A Consequence [landing]*

A Reaction/Ending [wrap up]
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Story Grammar Key Words Key Teaching Phrase (s)

Element

Character Person, animal, toy, many, name A character is a person, animal, toy (etc.
How many characters can a story have?
Our characters need names.

Setting Place, city, time of day, many Setting can be a place, time or city.
2KEG GaAYSE 2F RE®
How many setting elements can a story
have?

Takeoff Scary, funny, problem, All of a sudden Name something that gets the st
J2Ay3® aAIKid are &

Feelings How did the character FEEL about the td
off?

Plan Decided, wanted, planned, thought What did the character THINK about
doing? What did he WANT to do?

Action Use SO and BECAUSE to explain actions in | What did the character DO because of i

response to Initiating Events (take offs) take-Off?

Complication AROR aA3IKG AN RH& ! K2 0Od5
in the way.

Landing CKS LINEOESY 6Fa a2zt @bWhahappeyied to@aky thd story endr?
What did the character(s) do to solve thd
problem?

Wrap-up Ly GKS SyRX Remind us about what happened and h
do you think the character(s) feltabout i

Character

Phase I: Teaching story grammar elements

Icon introduction (see intervention supplemental materials)
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